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Progression Guidance 2009-10
A briefing for parent partnership services
This guidance is of interest to parents of children with SEN who wish to know how well their children are progressing and whether the school is setting challenging enough targets for future progress. 
P Scales
As of September 2007, teachers have been required to use P Levels to assess the progress of pupils who have SEN and are obtaining at a level below National Curriculum Level 1. 

How do they work? 

The P levels range from P1 to P8, with levels 2 to 3 being subdivided into smaller sub-levels. The descriptors of levels P1 to P3 are not subject specific and describe general skills, knowledge and understanding. Levels P4 to P8 describe in more detail the emergence of skills and knowledge relating to each subject. 
Key benefits of using P Scales: 

· They provide an ability to track pupil progress up to level 1. 

· They provide an ability to set targets for children at early developmental levels 

· They provide a common language between and within schools for pupils with SEN

· They provide a more inclusive framework which acknowledges pupils regardless of their attainment. 

Please see Appendix 1 for an example of how school’s can use P Scales to improve their ability to set targets and Appendix 2 for examples of how P Scales are assessed.  

Section 1 - introduction
The National Strategies published its Progression Guidance 2009-10 for use in the new school term beginning September 20092009. The purpose of the guidance is help schools and local authorities measure the progress of learners with disabilities and SEN by comparing them with the national picture. Importantly, and for the first time, the guidance also allows schools and local authorities to use P scale data to determine good progress for the small minority of children who are working below age-related expectations. In a more strategic sense, the guidance is designed to help and encourage schools to set more ambitious progression targets for children with disabilities and SEN. 
Section 2 – key principles

The guidance is based around three underlying principles:

· High expectations
The national expectation on schools is that all learners will make at least two National Curriculum levels of progress over each key stage. The guidance suggests that the majority of learners with SEN, including those who are working within the P levels, should be equally able to achieve this rate of progress. 
· Accurate assessment of progress
The principles of Assessing Pupils’ Progress – a structured method for ongoing assessment used by schools – will be extended for children working within the P levels through the rest of 2009. To support moderation of judgements of pupil attainment at the P levels, QCA has produced DVD materials showing how teachers arrive at ‘best-fit’ judgements.
· Age and prior attainment are the starting points for developing expectations of pupil progress
Due to a lack of national consistency in identifying and dealing with SEN and disabilities, there is an assumption within the guidance that progress and for setting targets should not be based on the type of a child’s need, the stage of the Code of Practice they have reached or the type of school in which a learner is placed. The guidance argues that personalised targets, based on the individual’s specific situation, needs and prior attainment, are a much more effective way of encouraging progress.

Section 3 – progression data 
The final section of the guidance gives information to schools and local authorities on how to set targets for the progression of their pupils with SEN and disabilities based on national data. The guidance states that an effective school should take into account past performance and then add a challenge to that, considering the comparison with pupils in the upper quartile. 
The guidance uses three data sets to assess progression: 

Data set 1 – National Curriculum teacher assessment / test data 2007 
Data set 2 – The national P scales data collection for 2008 

Data set 3 – The Progression Guidance Project P scales data collection for 2007 

Schools will be expected to use the data to set more challenging targets for pupils working at the P Scales.
The full document can be found here

http://nationalstrategies.standards.dcsf.gov.uk/node/190123 

Appendix 1 – example of using progression guidance to set targets
The table below shows an example of a real special schools attainment target for children with SEN who are under National Curriculum Level 1. 

	Key Stage 3 Special School LDD Yr 8 

	 
	 Subject:
	English 
	 
	 
	Maths
	 
	 
	Science 
	 
	 

	Name of Child 
	 
	July Yr 6 2008
	Current attainment - Autumn Yr 8 2009
	Target for 2011
	July Yr 6 2008
	Current attainment - Autumn Yr 8 2009
	Target for 2011
	July Yr 6 2008
	Current attainment - Autumn Yr 8 2009
	Target for 2011

	Hassan (EAL) 
	Level: 
	P5
	P5
	P6
	P4 
	P4
	P5
	P4
	P4
	P5 

	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	Ryan 
	Level: 
	P2(ii) 
	P2(ii) 
	P2(ii) 
	P2(ii) 
	P2(ii) 
	P2(ii) 
	P2(ii) 
	P2(ii) 
	P2(ii) 

	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	Pasquale (EAL) 
	Level: 
	P3(ii)
	P3(ii)
	P4
	P3(ii)
	P3(ii)
	P4
	P3(ii)
	P3(ii)
	P4

	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	Chantelle 
	Level: 
	P4
	P4
	P4
	P4
	P4
	P4
	P4
	P4
	P4

	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	Francine 
	Level: 
	P3(ii)
	P3(ii)
	P3(ii)
	P3(ii)
	P3(ii)
	P3(ii)
	P3(ii)
	P3(ii)
	P3(ii)

	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	Jamie
	Level: 
	P7
	P7
	P8
	P6
	P6
	P6
	P6
	P7
	P7

	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	Elliot (LAC) 
	Level: 
	P3(ii)
	P3(ii)
	P3(ii)
	P3(i)
	P3(i)
	P3(i)
	P3(i)
	P3(i)
	P3(i)


This table shows that this school is not following the Progression Guidance because, in all pupils and across the subjects, the targets for the pupils do not reflect the expectation of at least 2 levels of progress. In the cases of Ryan, Chantelle, Francine and Elliot, the school’s expectation is that they will make no progress at all. 

If these targets were set in accordance to the guidance it would show  a target of at least two P Levels of progress in each subject.

Appendix 2 – example of assessing P scales
The QCA’s document Planning, teaching and assessing the curriculum for pupils with learning difficulties outlines a framework for recognising attainment below National Curriculum Level 1: 

Encounter – Pupils are present during an experience or activity without any obvious learning outcome, although for some pupils, for example, those who withhold their attention or their presence from many situations, their willingness to tolerate a shared activity may, in itself, be significant.

Awareness – Pupils appear to show awareness that something has happened, and notice, fleetingly focus on or attend to an object, event or person, for example, by briefly interrupting a pattern of self absorbed movement or vocalisation.

Attention and response – Pupils attend and begin to respond, often not consistently, to what is happening, for example, by showing signs of surprise, enjoyment, frustration or dissatisfaction, demonstrating the beginning of an ability to distinguish between different people, objects, events and places.

Engagement – Pupils show more consistent attention to, and can tell the difference between, specific events in their surroundings, for example, by focused looking or listening; turning to locate objects, events or people; following moving objects and events through movements of their eyes, head or other body parts.

Participation – Pupils engage in sharing, taking turns and the anticipation of familiar sequences of events, for example, by smiling, vocalising or showing other signs of excitement, although these responses may be supported by staff or other pupils.

Involvement – Pupils actively strive to reach out, join in or comment in some way on the activity itself or on the actions or responses of the other pupils, for example, by making exploratory hand and arm movements, seeking eye contact with staff or other pupils, or by speaking, signing or gesturing.

Gaining skills and understanding – Pupils gain, strengthen or make  general use of their skills, knowledge, concepts or understanding that relate to their experience of the curriculum, for example, they can recognise the features of an object and understand its relevance, significance and use.

